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Chapter 1




1- Definition of Sociology:
Sociology is the 'science or study of the
origin, development, organization, and

functioning of human society™
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2- The Culture Defined

culture we mean that complex ser of Learned
and shared beliefs, customs, skills, habits,
traditions, and knowledge common to the

members of a society
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3- Values

Values: Broad, abstract, shared standards of
what is right desirable, and worthy of
respect.
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Talcott Parsons: sociologist American,
His most important works:

1 — The social system.

2 — The System of Modern Societies.
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He considers societies ''Social System".
And satisfy four basic functions:

1- Adaptation to the environment.
2— Goal attainment.
3- Integration
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5-Socialization

Socialization is the process of transmitting
socially appropriate beliefs and behavior
patterns to an individual and making possible
the development of a self or personality.
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Social customs  <lalad) =)
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Field Study
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Childhood

Scientific method

Research methods

Analyzing data

Participant observation
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Population

Systematic observation

Organic solidarity

Social static
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Field research

Culture




Culture shock
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Social position
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Cultural values
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Social role
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Field research
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Social phenomenon
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Social interaction
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Social Sciences
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The Culture Defined: ;ABLERY) iy a0
By culture we mean that ¢« 33ins s gana Jnd AdLEAN,
complex ser of Learned <ijgally <lially —Cialieall
and  shared  beliefs, 38 al daillll ijlall s a3l o
customs, skills, habits, Lawld JSii of (Sas WglSy paine
traditions, and Ay 1S idia
knowledge common to

the members of a society.

The Elements of Culture : (A jalic
All cultures consists of five e CBED aaa oSl
basic elements: rdaill palic dued
1 — beliefs (ideas about how (s dl) rcilafinal) -
the world operates). S(pdlad) Jary s
2 — Values (ideas about the
meaning of life). s 8 lsd) adl) oY
3 — Norms and Sanctions ()
(quidelines for behavior).
4 — Expressive Symbols : <ligially ulaall - ¥
(material representations of dgldl e @lady)
idea and values). i) g
5 — Language. gilai 18mall jgadl - ¢
ol g S (o s dpola
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Beliefs: Shared ideas about 4S_idall &Y & :c)afinal)
how the world operates. alladl Jae ddg o Gaati Al
Ry

Sanctions: The socially <ldly i@l A b gial)
imposed  rewards  and sl adisad)l Alday o3
punishments that are used ABE o pplaay
to encourage conformity to

cultural norms.




Values: Broad, abstract, 4Sjidall gunlial A sl
shared standards of what is L gesasil 53 ally dday all
right desirable, and worthy 8 by @ xy rawa
of respect. Al faly paa

Norms: A specific rule or d3xsa 1 A el
set of rules about what ol 4dady o Gy L gl
people should not do, or .disecise b4 g Siy
think in a given situation.




Languages: A set of snared
symbols and rules for
combining  symbols in
meaningful ways.

Cultural shock: the feelings
of stress that people
experience when they enter
an unfamiliar  cultural
setting.
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Ideal culture: The view
that a culture must be
understood in terms of its
own meanings.

Sub-Culture: A set of
expressive symbols,
norms, values, and ways
of speaking that
distinguish members of a
group from other member
of the larger society.

Expressive symbol: The
material aspect, of
culture, which often are a
direct representation of
beliefs, values, and normes.

gﬂ\ 481831 R «4Uial) ABLERY)
G Wasgda 08 O s
Ledaad Al Hlaal) £ g2

daana R ds Al il
oy ady Agpal ey
i el A cadl) (@shy
Ae gada (A gada slas)

Al )] palinal) A (5 A

ilall a s padll el
Jiad RS JAE  ya gl
il ulaal) g asdl) g ) alinal)




Cultural relativism:
Norms and values to
which people openly and
formally adhere.

Folk ways: Norm that are
not sacred but are so
ingrained that people
conform to them
automatically, out of
habit.

Laws: Norms that has
been established as a
formal code by officials of
the government.
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Analyzing Cultures:
There are three
theoretical orientations:
A = Structural
functionalists view a
culture as a highly
integrated system, each
element of which
contributes smoothing to
the whole, In analyzing
cultures they focus on the
ways in which beliefs and
practices function to
satisfy basic human
needs and to maintain a
working social system.

B — Cultural ecologists
view culture as mean of
adapting to the
environment (including
such things as irregular
weather and population
pressure) they focus on
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the ecological

consequences of different e S8 &Y dwjaal —

beliefs and practices.

C — the third approach
focuses on the production
of culture approach
begins with the
assumption that the
"elements of culture do
not spring froth full
blown but are made
somewhere by
somebody"’
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The Functions of
Culture:

Culture functions to
maintain societies in two
important ways:

First: culture provides
for continuing social by
handling down
prescribed ways of
behaving in  specific
situations.

Second: culture is a
social inheritance
distinct from a
biological inheritance,
Culture allows people to
benefit from the
achievements of
previous generations.

The sources of Change:
There are three sources of _sill jilas 4G dla

cultural change:
FirstA - alteration in
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natural environment.
Second: contact with groups
whose norms, values, and
technology are different.
Third: discovery
invention.

and

Cultural Inconsistencies and
Diversities

Cultural Similarity

Sub-Cultures and Counter
Cultures:

There are many variations,
particularly in large and
complex societies, These
cultural variations within a
large culture are known as
sub-culture.

Ethnicity is the most obvious
source of sub-culture.

A counter culture i1s a sub-
culture whose norms and
values are not just different
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from but in conflict with (2 383sasall dlli aa £l ua
those of the dominant .Adlallgs hual) A8LELY
culture.

Structural Functionalism:

The structural functionalist orientation took
shape in the nineteenth century in the
writings of the frnch Sociologists Emile
Durkheim and british Sociologists Herbert
Spencer . it leading contemporary spokesmen
have been the American Sociologists Talcott

Parsons and Robert Merton
Al Add )
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Socialization is the process of
transmitting socially appropriate
beliefs and behavior patterns to an
individual and making possible the
development of a self or
personality.

What Functions Does Socialization
Perform for Society?

- Maintaining Social Order:

An important function of
socialization is to bring order to a
society.

- Providing for the Continuation of
society:

Socialization transmits culture and
in this way provides for the
continuation of society.

- Transmitting Customs,
and skills

Facts,
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The symbolic-Interactionist
Theory:

Cooley and Mead:

Cooley showed that our self-images
are largely a reflection of what we
see in other people’s eyes (the
looking-glass self) The image of
ourselves we from by observing
how other people react to us.

Mead identified two stages in the
development of self: The play
stage, in which children learn to
take the role of the other, and The
game stage, in which children
learn to participate in reciprocal
relationships through games.
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Socialization:

sdoeLaiaY)

As an individual's life situation s_gd Gb &l Sba i LS
changes, his or her role sd céii sy dLaj i
changes, The changes, say, from 4&ill dale dala o il
wife to mother to working 3alisaaall sl Lelaiay)
woman, create a need in each Isebaiy o Gl oy Lgila

instance for socialization in new
roles to take place, people must
learn different socially
appropriate behaviors for each
new situation.
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Auguste  Comte:  sociologist
French, who coined the word
sociology.

That society is governed by
certain "'social laws"".

Society tend to evolve through
three stages: the theological, the
metaphysical, and the positivistic
stage or scientific

Social statics means: studying
the way by which different social
phenomena correlated with each
other in the total social structure.

Social dynamics: means the
study of social progress e.g to
discover the processes of change
in the society.
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Herbert Spencer: sociologist glaial plle : pmsisns i A -
English, developed his theory of | $4EIY (& 4%l sl (s xlad
social evolution, He tried to apply | 3,5 Gwki dsba 335 ¢ slaial)
the idea of biological evolution to | ¢ A= stsxl) $ L&Y 5 -l
the study of societies. He Cladiaal) Al )2
suggested that there is a gradual
process of evolution in the society
from primitive to civilization.
The society, like a living ‘ ‘
organism, da jaiae dolee AUia 430 ) Ll
gé g gﬁ
) Al Al sal) (ea painall
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1- the Principles of Sociology. glaia¥) als Al ja- ¥
2 — the Study of Sociology.




Max Weber: sociologist
German, wrote on a large
number of subjects, religion, the
economy, politics, authority,
bureaucracy, the city, and
music, He was interested in
explaining the rise of capitalism.

Defined sociology as:
the science of human action".
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Emile Durkheim : sociologist
French, Primitive societies
mechanical solidarity.
modern societies organic
solidarity.

That as populations increase
in  size, they almost
necessarily develop job
specialization

His books:
1- Rules
method
2- The Elementary Forms of
Religious Live

3-Suicide

4- The Division of Labor

of Sociological

all—s o< )53 J—a) - €
glaia

Cilaaiaal) A ¢ i B
el A ifal)
Sl

L aal) il aaiaall Audig
25 LalS (g gadand) cpaloaailly
(h—ada S g Sl oo
| 99— g ) g5 iyl LalS

il gll b Gauadi)

1408
= LiaY) mgial) 2o g8
slall Ay Jwad — Y

dgial)
Jaiiy) _ ¥
Cand) ﬁuﬁ — ¢




Talcott Parsons: sociologist
American,

His most important works:
1 — The social system.

2 — The System of Modern
Societies.

He considers societies
"Social System". And
satisfy four basic functions:

1 - Adaptation to the
environment.

2 — Goal attainment.

3 — Integration.

plle s isuh Qsllioo
ddlas | eM
‘;9‘-43%‘2\ 91.235\ -
.ﬁgéﬂ\ Gleaiaall 31.23 .

Glaeaiaall e

‘"g.cl.d;\ @LB.'\S"

il gl (e Ao gana (4 5339
Ay

Al ae it

cisgl) (3hat Y
Jalsal) _ v




L. Ldeal culture Lne view tat 2
el st be wnderstood i tms
of s own meanings.

3, Sanctions The socially imposed
towards and punishments that e
used 0 encourage conformity o
oulura norms,

4, Sub-Culfure A sef of expressive
symbols, nomns, vahue, and ways
of speekmg fhat  ditiguish
members of & goup from ofhe
member of the larger Sociefy.

5. Values Broad, abstact, shared
standards of what i right desiral,
and worthy of respect

0, Expressive symbol The materal
aspect, of culure, which often e 2
drect representation of belfs, value,
and norms
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Sociology as a science:

Sociology is grounded in the

scientific method.

Like all science, sociology follows
four basic rules:

First: sociology relies on systematic
observation.

Second: Sociology is concerned with
minimizing error and bias.

Third: Sociology is a public venture,
Sociologists make their methods as
well as their results available so that
others can evaluate their
conclusions and test them
independently.

Finally: Sociology is concerned with
generalizations, This ultimate aim
of sociology is to discover the
underlying principles of social life, to
arrive at generalizations that enable
{| sociologists not only to explain but
also to predict how people will
behave in a given situation.
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Theoretical Orientations:

\ theory: is a set of relatively
seneral abstract statements that
axplains some aspects of the
world, The ultimate goal of
scientific theory is to explain and
oredict phenomena,

Sociology has produced three
major theoretical orientations:

- Structural functionalism.
- conflict theory.

- symbolic interactions,
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Structural Functionalism:

The structural functionalist
orientation took shape in the
nineteenth century in the writings
of Emile Durkheim and Herbert
Spencer and The American
Sociologists Talcott Parsons and
Robert Merton.

Each society is composed of many
specialized structures (the family,
religion politics, the education
system, and so on), Each of these
structures has a function which
contributes to maintaining the
whole, (The family, for example,
hears and raises children), These
social structures are
interdependence  parts  must
function in harmony.
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The Scientific Method:

Scientists use the scientific method,
which involves the application of
several distinct steps to any specific
problem, These steps includes:

- identifying a problem.

- formulating hypotheses.

- developing a research design.
- collecting and analyzing data.
| - stating conclusions.

Field Research:

The most appropriate method for
studying social behavior that
cannot be measured
quantitatively.

The most widely used techinigues & du§ g Ansiuaa) gl
Al a4 sl E
 fud MJ

in field research: Case studies and
participant observation.
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The Scientific Method

In an effort to obtain accurate
knowledge, scientists use the
scientific method, which involves
the application of several distinct
steps to any specific problem. These
steps  includes identifying a
problem, formulating hypotheses,
developing a research design,
collecting data, analyzing data, and
stating conclusions.

Identifying a Problem :

Before research can begin, the
scientist must determine the object
of investigation. The object of study
is then defined within the context of
relevant theories and previous
research findings. For example, a
sociologist interested in
investigating suicide would
probably develop an approach by
relating to the work of Emile

Durkheim and other sociologists .

who have done research on this
topic.

Formulating Hypothesis $
From a careful examination of

relevant theory and previous
findings, the sociologist would be
able to state one or more hypotheses
— tentative, testable statement of
relationships  between particular
variables. These variables must be
precisely defined enough to be
measurable.

el B
sle Jpanll dal e Cifin o
sl b 3 1) oLl g 4 el
ol ol Agalell 45l () sariiy
@Y e 3 jme sl dasiul g Bl
AP B S JUBRB T
gt g ® AL VAR syt o Gl
Jilaty bl pen s edonll pranall oo
(AN g il
¢ S dydod
2y o) Caldl Jad Gl oy JB
B A A gy . s il d.a.c (e cagll
g el B ol lats ool 30
Sig adl clila Kl diagdly Alall i
e ladls (B Ju e 5 AL
28 Al Ay de ) plaaYl
Jacly 3Dle 3 3y lagia Guuy

» (_);\_)_st}“ abﬁ;‘ﬂ\ ;Lolcj egl.é)_g.\ d.g.ai

g smsall 13 Glad [ lee (0l
: gag | bl

3 A lal) 5o and Jee Sey
b S N AL ALY ALl
Lmg i s of glsia¥l lle IS4
L a i) Gt o ghan y 3o g o
Says Al eyl pyy clall
KPR PR PR T
el (S i s Zay & s




Developing a Research Design :

A research design defines the
procedures for collecting and
analyzing data. Will the study be a
survey, an experiment, or a case
study? If it is a survey, will the data
be collected from a cross section of
an entire population, or will a
sample be selected from only one
city? Will simple percentages or
more  sophisticated  statistical
methods be used? These and many
other questions must be answered
while the research design is being
developed.

Collecting Data :

There are three ways of
gathering data in sociological
research : Asking people questions,
observing behaviors, and analyzing
existing materials and records.

Analyzing Data :

Once the data have been
collected and classified according to
decisions made during the research
design, they can be analyzed to
determine if the hypotheses were
supported or rejected. This is not so
easy or automatic as it sounds,
Results are not always obvious.
Since the same data can be
interpreted in  several  ways,
judgment have to be made.
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Stating Conclusions :

After analyzing the data, a
researcher is ready to state the
conclusions of the study. It is during
this phases that the hypotheses are
formally accepted, rejected, or
modified. The conclusions of the
study are related to the theory of
research findings on which the
hypotheses were based, and
directions for further research are
suggested. Depending on the
findings, the original theory itself
may have to be altered.

Research Methods in Sociology :

Although nearly all scientists use
the steps in the scientific method as
a model, they do not all use the
same methods of collecting data to
test = hypotheses and theories.
Physical and natural scientists such
as physicists and biologists depend
on the controlled or laboratory
experiments ~as  do  many
psychologists. Although
sociologists ~ sometimes  conduct
controlled experiments, they tend to
rely more on survey, case studies,
and participant observation.

The Controlled Experiment :

The basic idea behind the
controlled experiment is to rule out all
possible influences but one in order to
see the effect an independent variable
on a dependent variable.
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Some structured questions permit
only yes, no, or undecided as
legitimate answers. Others may
offer such choices as strongly agree,
agree, disagree, strongly disagree,
undecided.

Unstructured questions ask for
answer in the respondents'’ own
words. They allow interviewers to
probe more deeply into respondents
attitudes, feelings, beliefs, and
options. Answers to unstructured
questions, however are not easy to
quantity. (ibid, p.38).

Field Research :

Field research is the most
appropriate method for studying
social behaviour that cannot be
measured quantitatively, that is best
understood within a natural setting,
and that requires indepth analysis.
Case studies and participant
observation — the most widely used
techniques in field research — have a
Jong history in sociology.

A case study is a through
investigation of a small groups
incident, or community. Case
studies are accomplished primarily
through intensive  observation,
information obtained  from
informants, and informal interviews.
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Newspaper files, formal interviews,
official records, and surveys may
supplement these techniques.

This method assumes that
findings in one case can be
generalized to other situations of the
same type.

Researchers conducting case
studies normally use the techniques
of participant observation. In
participant observation, a researcher
becomes a member of the group
being studies. A researcher may join
a group without informing its
members, or group members may be
told the truth. (Shepard, J. 1981).
Ethics in Social Research :

Although social scientists do
not face the legal constraints of
detectives in gathering evidence and
obtaining information from people,
they do have an informal code of
ethics involving an obligation to
protect participants, and to avoid
harming participants.

The Research Cycle :

The relationship  between
theory and research has been
described as cycle (Wallace, 1969,

pp. ix-Xi).
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Concept Review
Match each of the following terms
with the correct definition :
a. sample.

b. manifest function.

c. experiment group

d. hypothesis

¢. latent function.

f. theory

g. means of production
h. science

1. control group

j. population.

k. structured questions

L. unstructured questions
m. case study.

n. participant observation.

1. experiment group The group

exposed to the experimental variable. -

2. latent function The unintended
and often

unrecognized
consequence of a behaviour pattern
or social arrangement.

3. hypothesis A testable statement
of relationships between particular
variables.
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4. manifest function The intended

and recognized consequence of a
behaviour
arrangement.
5. theory A set of relatively general,
abstract statements that explain
some aspects of the real world.

pattern  or  social

6. sample That portion of the
population under investigation that
the researcher actually studies.

7. means of production Mark's

term for the means by which wealth
is created.

8. science A set of agreed-upon
procedures for establishing and
explaining facts.

9. control group The group not

exposed to the experimental
variable.

10. population All those people
with the characteristics a researcher
wants to study within the context of
a particular research question.

11. structured questions Questions

for which a limited predetermined
set of answers is possible.
12. unstructured questions Ask for

answers in the respondents’ own

words.
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Abuse

Acceptance

Adaptation

All-Round Social Work

Antisocial Behavior

Applied Research

Applied Work

Association

Autonomy

Behavior

Beneficiary

Broker Role
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alias

—

(Case Work

T

Charitable Association

Chaty

—

Community Organization

Confidentiality

Developmental Disability

—

Developmental Disorder

Diagnosis

Fyaluation

Fndly

Family Violence
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Culture?!

Culture is examined through multiple theoretical
perspectives, but the

overarching perspective views culture as created
in the context of everyday

life within power relations. The sections grouped
under “Culture” examine

what culture is conceptually, how to explore
culture using tools of ethnographic

research, culture as represented in media, and
cultural disruptions

experienced by immigrants.

The New Demographics. This section mainly
addresses demographic shifts.

It provides an overview of  changing
demographics at the global, national,

and school levels. Two  sub-sections on
immigration connect abstract information

with the lives of two Mong immigrants, who are
featured in

video interviews. A brief history of immigration
to the U.S. is presented,

and implications of immigration experiences for
schools and students are

discussed. The section is particularly useful for
regions of the nation that

IMULTICULTURAL EDUCATION SERIES
James A. Banks, Series Editor
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are experiencing dramatic demographic shifts
due to immigration.

What Is Culture? This section is written largely
for students who have a

fairly shallow understanding of what culture is.
The intent of the section is

to challenge students to think more complexly
about culture, and to realize

that theorists conceptualize culture somewhat
differently. After the overview,

the two subsequent sections explore different
theoretical perspectives

about culture, developing the idea of culture as
a construction created by

people within the context of power relations.

Culture  and  Representation. This  section
develops an analysis of how imagery

provides lenses through which people interpret
experience, and examines

who produces what kinds of imagery, for what
kind of gain. The

first sub-section presents a conceptual overview,
drawing on theories of

representation and propaganda. The next two
sub-sections examine media,

beginning with stereotypes. Film theory is drawn
on here to examine how

media interact with viewers. Then, media
industries are examined to draw

.




attention to connections  between  media,
ideologies, and profit-making.

Exploring Culture. This section was designed for
use with communitybased

field experiences or service learning experiences.
It prepares students

to enter and learn from communities that are
different from their own. The

first two  sub-sections  discuss  why  this
experience is valuable, and present

the ethics of entering someone  else’s
community, told in the form of a

This Instructor's Manual accompanies “Culture,
Difference, and Power” (Teachers College Press:
2004). For more information or to order,

please visit:

story. Sub-sections on Interviewing and
Observing address skills for learning

in the community, and coordinate  with
Interviewing and Observation

Workshops in the Activities menu. Many of the
Activities then provide

guidance for community-based learning.

Power

Power relations that are examined include
global capitalism, racism,

sexism, and ablism. Readings and activities help
the user to construct a




historic understanding of how unequal power
relations have been created

and maintained, and to question unjust power
relations as they are played

out today, particularly in and through schools.

Power and Institutions. In this section, key
concepts that are used

throughout the e-book are developed. The sub-
section on Conceptual

Frameworks  should be read  first. The
frameworks that are outlined there

are then applied to an analysis of social class,
racism, sexism, and ablism.

These sections examine how discrimination s
institutionalized in various

arenas, particularly with respect to the job
market and income distribution.

Activities provide qguidance to help students
examine institutional discrimination

in their own communities.

Wealth and the Global Economy. This section
analyzes capitalism and

power. It begins with a Marxist perspective on
capitalism, using various

visual devices to illustrate ideas. The second sub-
section then traces the

development  of  capitalism historically  in
conjunction with colonialism and




racism more broadly. The third and fourth sub-
sections bring this analysis

to the present, first by examining the growing
concentration of power in

corporate  hands, and then by situating
corporate power within the new

global economy. An interview with a Vietnamese
American economist who

has studied the impact of global capitalism on
Third World nations provides

a personalized example of more abstract issues.
Knowledge and Ideology. The ideas that were
developed in Culture and

Representation are applied here specifically to
the curriculum. The first subsection

draws from curriculum theory and the new
sociology of education

to discuss what curriculum is, and who decides
what goes into it. The second

sub-section provides an example based on an
analysis of the History

Social Science Framework for California Public
Schools. The third sub-

This Instructor's Manual accompanies “Culture,
Difference, and Power” (Teachers College Press:
2004). For more information or to order,

please visit:
http://store.tcpress.com/0807745243.shtml
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section extends the discussion to focus on the
hidden curriculum of the

classroom, and what students learn through it. A
curriculum analysis guide

is found in the Activities menu, to help students
examine curriculum in

their own environment.

Schools as Institutions. This section applies the
institutional perspective

developed in Power and Institutions to schools.
It begins by using social

reproduction theory to connect school processes
with broader social stratification

processes. Then three sub-sections examine
specific dimensions of

schooling. Questions of access address
segregation, tracking and grouping,

testing, language, and so forth. How teacher
expectations play out in the

classroom is discussed in the third sub-section.
The fourth sub-section examines

teacher culture and student culture in the
context of unequal power

relations.  Activities  provides  guidance  for
examining processes and patterns

in local schools. The Just Schools section
(grouped under “Pedagogy”) addresses

specific alternatives to the stratification patterns
presented here.

S I




Difference  is  understood  through  socially
created categories that are

imposed on the rich array of human
characteristics and histories. The forms

of difference examined in this e-book include
race, ethnicity, gender, disability,

sexual orientation, and language. Teachers
should become skilled in

“reading” the culture of daily life around them,
and at interpreting how

culture and difference connect with power
relations.

Human Variation. The main idea of this section
is to dislodge biology as

the main determinant for understanding human
differences and social

stratification patterns. The first sub-section asks
questions via sketches of

children, teacher interpretations of the children,
and an interactive thinking

exercise.  The second  sub-section critiques
biological determinism and beliefs

about intellectual ability that are rooted in
biological determinism. The

third sub-section examines race, gender, and
disability as socially constructed

categories of difference, arguing that even when
there are some
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biological differences, what we make of them is
socially constructed but

develops institutional power.

Encountering Difference. This section addresses
different ways of learning

about socio-cultural groups of which one is not a
member, giving particular

This Instructor's Manual accompanies “Culture,
Difference, and Power” (Teachers College Press:
2004). For more information or to order,

please visit:

attention to insider perspectives. The first sub-
section addresses the importance

of insider perspectives, and various ways of
considering what that

means. The next four sub-sections address
different modes of learning:

through personal contact with people, through
intellectual work (such as

published research and theory) produced from
the inside rather than the

outside of a given group, through popular media
produced by grass-roots

organizations, and through the arts. The sub-
section on the arts features

video interviews with two Chicano artists:
Alberto Ledesma (novelist) and

Amalia  Mesa-Bains  (visual  artists). These
sections also provide a basis for
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understanding culture as a course of strength
and resistance. One of the

activities, the “Why” project, guides students in
using these various sources

to construct an “insider” perspective about an
issue related to difference

that they genuinely do not understand. It is a
project | have used successfully

with many students over the years.

Identity. Identity is examined in different ways in
this section. The first

sub-section considers youth as a time during
which young people create

identities, doing so partly in the context of
school. Youth draw on life

around them to construct identities; this sub-
section challenges adults to

consider what kinds of relationships with and
contexts for youth we are

offering. A sub-section on emancipatory
identities applies research mainly

from racial identity development theory to
examine how people construct a

sense of self within unequal power relations. A
sub-section examining the

teacher as a cultural being is useful in courses in
which teachers are helped

to examine the cultural  patterns and
assumptions they bring into the classroom.
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Most of the student activities help students
examine themselves as

cultural beings.

Mobilizing for Social Justice. How does social
change come about? The

first sub-section analyzes social movements in
order to identify key elements

of movements. The intent is to move students
away from thinking

social change as coming about mainly through
the work of individuals, and

toward a better understanding of collective
action. In the second subsection,

Riane Eisler is featured in a video interview as
she discusses domination,

partnership, and the process of making social
change. The concept

of partnership institutions is then applied to
schools, suggesting a framework

for analysis.

This Instructor's Manual accompanies “Culture,
Difference, and Power” (Teachers College Press:
2004). For more information or to order,

This e-book focuses on what educators can do,
highlighting several examples

of educators in their own work. The section on
Pedagogy pulls together




material from the other three sections, with
tools to help educators

build  critical, multicultural, and  culturally
relevant practice in their own

classrooms.

Culturally Relevant Pedagogy. The first sub-
section features an interview

with Geneva Gay as she discusses what
culturally relevant pedagogy is.

The next two sub-sections illustrate culturally
relevant pedagogy with the

work of two elementary classroom teachers.
Adriana Chairez discusses

and shows how she uses -culturally relevant
pedagogy in a bilingual classroom,

and Yer Thao discusses an after-school tutoring
program he developed

to bridge the school and the Mong community.
The activities assist

the user in synthesizing information gained from
many other investigation

activities in this e-book, and in translating that
synthesis into pedagogically

relevant information.

Multicultural Curriculum. This section opens with
a discussion of characteristics

of good multicultural curriculum and critiques
weak or superficial




curriculum that often passes as multicultural
curriculum. The next two subsections

show vignettes of teachers who have taught
multicultural curriculum

well. Kitty Drew is a middle school journalism
teacher who teaches

students to write exceptionally well. She helps
them to produce an awardwinning

annual publication of student writing that
expresses the concerns

and perspectives of culturally diverse
adolescents. Julie Livingstone teaches

an interdisciplinary unit on immigration to a
combination fourth-fifth grade

class. The wunit builds on what is familiar to
students, but is designed to help

them see complexity and diverse experiences
with immigration.

Critical Literacy. This section applies the work of
Freire to the classroom.

It opens with a discussion that connects ideas
about power, ideology, and

social change from elsewhere in the e-book with
democracy and classroom

teaching. Two  teacher vignettes illustrate
elementary teachers putting the

ideas into practice. Jamy Stillman shows how
she taught her elementary




students to critique stereotypic images of
indigenous people, and to produce

much richer understandings through reading
and research. Bob Peterson

describes several activities he has used with his
fifth grade students, and

discusses how they responded.

This Instructor's Manual accompanies “Culture,
Difference, and Power” (Teachers College Press:
2004). For more information or to order,

please visit:

Just Schools. This section addresses building
instruction and school processes

around principles of equity. The first sub-section
pulls together examples

of schools and practices that substantially
improve or reform schools,

such as the Comer Schools model, the Effective
Schools model, culturallycentered

models of schooling, and GESA (

The second sub-section features an elementary

school in which the leadership team has worked
with the staff to

make antiracist,  multicultural  teaching the
cornerstone of the program, and

has worked systematically to improve student
learning. The third subsection

features Kelly Smith, a high school teacher, who
connects Complex
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Instruction with multicultural curriculum very
effectively.




the fifteenth century. Only from archaeological
evidence is such knowledge available, and this

seldom captures the rich complexity of religious
symbol systems. Most of what is known about
American Indian religions is based on the later

reports of explorers, missionaries, traders, and
anthropologists (Brown 1982).

Contemporary spiritual practices reflect several
different types of  religious observances:
Christian,

neotraditional, and traditional. Participation

in one type does not necessarily preclude
participation

in another. Furthermore, there is a great

deal of tribal variation.

American Indians who are practicing Christians
represent the legacy of European missionaries.

The Christian affiliation of many, perhaps

most, American Indians reflects their tribal
membership

and the denomination of the missionaries

responsible for their tribe’s conversion. Numerical
estimates are not available, but there are many
Catholic Indians in the Southwest, and American
Indians in the Midwest are often Lutheran, to

mention only two examples.

American Indians who participate in neotraditional
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religions often belong to a branch of the

Native American Church (NAC). NAC is a pan-

Indian religion practiced throughout the United

States and Canada. It combines elements of
Christianity

with traditional religious beliefs and practices.
Traditional religions are often practiced in

informally organized groups such as sweatlodge or
feasting societies. Some of these groups are remnants
of older religious movements such as the

Ghost Dance. Not much is written about them
because they are ordinarily not open to outsiders;

the Sun Dance is an exception. It is perhaps best
known for the ritual scarification and trances of its
participants (Jorgenson

The secrecy in which many traditional religions

are practiced may be due to the intense

repression once directed at their observances by

the federal government. In 1883, the BIA
established

Courts of Indian Offenses that prosecuted

people for practicing native religions. Among
other

things, the courts forbade traditional medicines,
shaman healers, and all traditional ceremonial
observances. Despite their dubious legal

foundation, the Courts of Indian Offenses were

active until their mandate was rewritten in 1935

, the federal government ended its
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official repression of tribal culture and religion.

But the conflicts between government authorities

and American Indians trying to practice non-Christian
religions did not end. Many Indians regard

freedom of religion as an elusive promise. Most
controversies  involve  NAC ceremonies, the
preservation

of sacred areas, and the repatriation of

religious artifacts and skeletal remains in museum
collections

ceremonies are controversial because they sometimes
involve the use of peyote (a hallucinogen) as

a sacrament. Although peyote was once outlawed,

the NAC won the right to use it within narrowly
defined limits prescribed by the courts. The U.S.
Supreme Court upheld a case in which Oregon

banned the use of peyote, however, raising
concerns

about how the conservative court will interpret
freedom of religion cases in the future

(Echohawk 1993).

Preservation of sacred areas places Indian

groups at odds with land developers, property
owners, local governments, and others who
would use sites deemed sacred by spiritual
leaders. In one case, the Navajo and Hopi in
went to court to petition against the
development of a ski resort

that intruded on sacred grounds. In this case and
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several similar ones, the courts ruled against the

over the repatriation of religious artifacts and

skeletal remains in museums. These issues pit
academics such as scientists and museum
curators

against Indian groups. In some instances,
remains

and artifacts have been returned to tribes;
Stanford

University returned burial remains to the

Ohlone tribe in California, for example. Other
institutions have opposed repatriation or are
studying the matter. The Smithsonian has
developed a

complex policy for repatriation, and the
University of California appointed a committee
to develop

a policy. For the foreseeable future, the
controversy

is likely to linger in the courts, Congress, and
academic institutions.

Compared to repatriation, cultural studies are

a less controversial though no less important
domain

of American Indian Studies. Indian religion

represents one of the central forms of native
culture,

but cultural studies also emphasize other

elements of Indian lifestyles, values, and symbol

-\YY .o




systems. Some of these studies focus on the
content

of tribal culture; other research deals with the
consequences of tribal culture.

For decades, ethnologists recording for posterity
details about Indian culture, especially material
culture, or documenting the ways that European
contact influenced the content of tribal culture
dominated studies of American Indians. The
popularity

of this type of research has declined
significantly,

partly because there are few “pristine’”

cultures left anywhere in the world, much less in
North America. Another reason, perhaps more
damaging, is the growing realization that
studies

purporting to  document  precontact Indian
culture

were based on secondhand accounts of groups

that were not truly pristine. The influence of
European

diseases and trade goods often arrived far in

advance of Europeans (Ramenofsky 1987).

Many studies of American Indian culture now
resemble literary or artistic criticism. Others
focus

on how European innovations have been
incorporated
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into tribal culture in unique ways; silversmithing

and rug weaving are two well-known

examples. A related set of studies deals with the
resurgence of traditional culture, such as the
increase

in the use of American Indian languages

(Leap 1988).

The behavioral consequences of culture are

perhaps most prominent in a large literature on
American Indian mental health, education, and
rehabilitation (Bennett and Ames 1985; Foster

1988). Many studies show that education and
rehabilitation

efforts can be made more effective if

they are  sensitive to  cultural  nuances
(LaFromboise

1995). In fact, many specialists take this idea as
a

point of departure and focus their research
instead

on the ways in which Euro-American educational

and therapeutic practices can be adapted to

the cultural predisposition of American Indian

clients (Lafromboise 1995).

Like the American Indian population, American

Indian Studies is a highly diverse and growing

field of inquiry. It is interdisciplinary and eclectic

in the perspectives it uses. Once primarily the




domain of historians and  anthropologists,
American

Indian Studies has rapidly expanded beyond

the bounds of these disciplines with
contributions

from scholars in a wide variety of fields

For New Urbanists, this has happened because,
while they are generally an idealistic

group, the practicality and comprehensiveness
of their approach has prevented it from

developing any strict ideological dffiliation, in
particular with either the Left or Right in

American  politics  (powerful and  ubiquitous
ideological streams). The New Urbanism

is too heteronymous, too dependent upon
enrolling many diverse allies embodying

many differing positions in society. It could not
succeed if it had clearly described its
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sympathies.  Moreover, @ New  Urbanists are
required to continually adapt to different

scales of project, different regions, different
political and regulatory climates,

reinforcing the need for ideological flexibility
and making their activities something of

a moving target.

At the same time, the New Urbanism could not
entirely avoid resistance to its agenda.
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Many of the conditions to which the New
Urbanism responds have ideological

resonance, like environmentalism, and the
private market. Some of its strategies are

even multivalent: the ideal of community, a
central premise and promise of New

Urbanist discourse, in particular, has been both
applauded and criticized at both ends

of the ideological spectrum. This poses an
additional problem for any opposition to

the movement: it is continually undermined and
diluted by sympathy for another

aspect of the movement than that being
criticized. Very few in this sector of the

media, moreover, have figured out how to
respond to built things. Rather than

visiting the places and talking to their residents,
most of the writers considered below

respond only to the New Urbanism’s rhetoric,
thus overlooking the movement’s

concrete contribution. Oof course, even
specialized architecture critics (including some

of those below) sometimes  struggle to
linguistically characterize physical places and

their experiential effects, so this oversight is far
from inexplicable.

In sum, we will see that the incoherence of the
opposition to the New Urbanism was




the result, not simply of the diversity and
ideological inconsistency of the sources of
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opposition — which is real and not insignificant —
but also of the nature of the New

Urbanism itself. That the movement should
have, first, attracted the attention of a

broad section of the ideological spectrum, then
inspired both opposition and support

from ideologically diverse sources, is a reflection
of this nature. That the New

Urbanism has taken on so many diverse aspects
of such a complex process —

development — and done so with such pragmatic
balance, all anchored in concrete

products, has made it difficult to gain ideological
purchase when criticizing it. At the

same time, the movement has addressed
cultural issues with multivalent ideological

resonance, further diminishing the possibility of
coherent opposition.

Below, | will consider first the conservative
response to the New Urbanism. Next, |

lay out the liberal response. Each of these
sections will define the ideological stream

and discuss the publications that contribute to it,
then indicate and elaborate the

various positions taken on the movement and
explicate the overall (in)coherence of
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their position vis-a-vis the New Urbanism. In my
conclusion, | will go into more

detail about the New Urbanist movement itself,
in the interest of explaining the

impossibility of its comprehension by existing
American ideologies.

The Conservative Response

First, what is a conservative? Bruce Frohnen, co-
editor of American Conservatism: An

Encyclopedia (2006), defined the term in the
following useful way in conversation with

Kathryn Jean Lopez, editor of National Review

terms, a conservative is someone who
understands that some things are simply true,

and chief among these is that our limited reason
and experience make it imperative

that we look to the way our parents and
grandparents did things in order to figure out

how we should act; and that this is how you are
most likely to do the right thing, and

avoid making life unnecessarily difficult for
yourself and everybody else” (Lopez

2006). He goes on to explain that conservatism
is a philosophy, but also a political

movement bringing libertarians, traditionalists,
and neoconservatives, among others,

under its umbrella. Recent American
conservatism seems also to include the




conviction that everything possible should be
provided through the market and that

government intervention of any sort should be
avoided whenever possible.

| have identified three broad categories of
conservative response to the New

Urbanism, between which the boundaries are
somewhat porous: libertarian,

mainstream, and near-right. Libertarians favor
“limited government, individual liberty,

free markets and peace,” according to the Cato
Institute or “free minds and free

markets,” according to the Reason Foundation.
Mainstream conservatives are not as

concerned as libertarians about the absolute
defense of liberty or private property, but

still privilege individual choice over government
intervention and also suspect

innovation. Mainstream conservatives assert the
importance of remembering and

maintaining  traditional  values and  reject
cultural relativism. What | call the near-right

is a less coherent category. It combines
neoconservatives and the journalistic
nearneutrality

of The Wall Street Journal. Max Boot defines
neoconservatism in The Wall

Street Journal as “In social policy..a broad
sympathy with a traditionalist agenda and a
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rejection of extreme libertarianism,” but also
refers to an apparently classic quip by

original neoconservative, Irving Kristol, claiming
that neocons were “liberals mugged

by reality,” and suggests that they are “the kind
of right-winger a liberal wouldn’t be

embarrassed to have over for cocktails”
Neoconservatism was originally

defined by its interventionist foreign-policy
stance, but that has little relevance for our

subject here




Culture is examined through multiple theoretical
perspectives, but the

overarching perspective views culture as created
in the context of everyday

life within power relations. The sections grouped
under “Culture” examine

what culture is conceptually, how to explore
culture using tools of ethnographic

research, culture as represented in media, and
cultural disruptions

experienced by immigrants.

The New Demographics. This section mainly
addresses demographic shifts.

It provides an overview of changing
demographics at the global, national,

and  school levels. Two  sub-sections  on
immigration connect abstract information

with the lives of two Mong immigrants, who are
featured in

video interviews. A brief history of immigration
to the U.S. is presented,

and implications of immigration experiences for
schools and students are

discussed. The section is particularly useful for
regions of the nation that

are experiencing dramatic demographic shifts
due to immigration.

What Is Culture? This section is written largely
for students who have a
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fairly shallow understanding of what culture is.
The intent of the section is

to challenge students to think more complexly
about culture, and to realize

that theorists conceptualize culture somewhat
differently. After the overview,

the two subsequent sections explore different
theoretical perspectives

about culture, developing the idea of culture as
a construction created by

people within the context of power relations.

Culture  and  Representation. This  section
develops an analysis of how imagery

provides lenses through which people interpret
experience, and examines

who produces what kinds of imagery, for what
kind of gain. The

first sub-section presents a conceptual overview,
drawing on theories of

representation and propaganda. The next two
sub-sections examine media,

beginning with stereotypes. Film theory is drawn
on here to examine how

media interact with viewers. Then, media
industries are examined to draw

attention to connections between media,
ideologies, and profit-making.

Exploring Culture. This section was designed for
use with communitybased
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field experiences or service learning experiences.
It prepares students

to enter and learn from communities that are
different from their own. The

first two  sub-sections  discuss  why  this
experience is valuable, and present

the ethics of entering  someone  else’s
community, told in the form of a

This Instructor's Manual accompanies “Culture,
Difference, and Power” (Teachers College Press:
2004). For more information or to order,

please visit:

story. Sub-sections on Interviewing and
Observing address skills for learning

in the community, and coordinate  with
Interviewing and Observation

Workshops in the Activities menu. Many of the
Activities then provide

guidance for community-based learning.

Power

Power relations that are examined include
global capitalism, racism,

sexism, and ablism. Readings and activities help
the user to construct a

historic understanding of how unequal power
relations have been created

and maintained, and to question unjust power
relations as they are played

out today, particularly in and through schools.
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Power and Institutions. In this section, key
concepts that are used

throughout the e-book are developed. The sub-
section on Conceptual

Frameworks  should  be read  first. The
frameworks that are outlined there

are then applied to an analysis of social class,
racism, sexism, and ablism.

These sections examine how discrimination is
institutionalized in various

arenas, particularly with respect to the job
market and income distribution.

Activities provide gquidance to help students
examine institutional discrimination

in their own communities.

Wealth and the Global Economy. This section
analyzes capitalism and

power. It begins with a Marxist perspective on
capitalism, using various

visual devices to illustrate ideas. The second sub-
section then traces the

development  of  capitalism historically  in
conjunction with colonialism and

racism more broadly. The third and fourth sub-
sections bring this analysis

to the present, first by examining the growing
concentration of power in

corporate  hands, and then by situating
corporate power within the new
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global economy. An interview with a Vietnamese
American economist who

has studied the impact of global capitalism on
Third World nations provides

a personalized example of more abstract issues.
Knowledge and Ideology. The ideas that were
developed in Culture and

Representation are applied here specifically to
the curriculum. The first subsection

draws from curriculum theory and the new
sociology of education

to discuss what curriculum is, and who decides
what goes into it. The second

sub-section provides an example based on an
analysis of the History

Social Science Framework for California Public
Schools. The third sub-

This Instructor's Manual accompanies “Culture,
Difference, and Power” (Teachers College Press:
2004). For more information or to order,

please visit:
http://store.tcpress.com/0807745243.shtml

Chapter Descriptions 15

section extends the discussion to focus on the
hidden curriculum of the

classroom, and what students learn through it. A
curriculum analysis guide

is found in the Activities menu, to help students
examine curriculum in
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their own environment.

Schools as |Institutions. This section applies the
institutional perspective

developed in Power and Institutions to schools.
It begins by using social

reproduction theory to connect school processes
with broader social stratification

processes. Then three sub-sections examine
specific dimensions of

schooling. Questions of access address
segregation, tracking and grouping,

testing, language, and so forth. How teacher
expectations play out in the

classroom is discussed in the third sub-section.
The fourth sub-section examines

teacher culture and student culture in the
context of unequal power

relations.  Activities  provides  guidance  for
examining processes and patterns

in local schools. The Just Schools section
(grouped under “Pedagogy”) addresses

specific alternatives to the stratification patterns
presented here.

Difference  is  understood  through  socially
created categories that are

imposed on the rich array of human
characteristics and histories. The forms




of difference examined in this e-book include
race, ethnicity, gender, disability,

sexual orientation, and language. Teachers
should become skilled in

“reading” the culture of daily life around them,
and at interpreting how

culture and difference connect with power
relations.

Human Variation. The main idea of this section
is to dislodge biology as

the main determinant for understanding human
differences and social

stratification patterns. The first sub-section asks
questions via sketches of

children, teacher interpretations of the children,
and an interactive thinking

exercise.  The second  sub-section critiques
biological determinism and beliefs

about intellectual ability that are rooted in
biological determinism. The

third sub-section examines race, gender, and
disability as socially constructed

categories of difference, arguing that even when
there are some

biological differences, what we make of them is
socially constructed but

develops institutional power.

Encountering Difference. This section addresses
different ways of learning
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about socio-cultural groups of which one is not a
member, giving particular

This Instructor's Manual accompanies “Culture,
Difference, and Power” (Teachers College Press:
2004). For more information or to order,

please visit:

attention to insider perspectives. The first sub-
section addresses the importance

of insider perspectives, and various ways of
considering what that

means. The next four sub-sections address
different modes of learning:

through personal contact with people, through
intellectual work (such as

published research and theory) produced from
the inside rather than the

outside of a given group, through popular media
produced by grass-roots

organizations, and through the arts. The sub-
section on the arts features

video interviews with two Chicano artists:
Alberto Ledesma (novelist) and

Amalia  Mesa-Bains  (visual  artists). These
sections also provide a basis for

understanding culture as a course of strength
and resistance. One of the

activities, the “Why” project, guides students in
using these various sources




to construct an “insider” perspective about an
issue related to difference

that they genuinely do not understand. It is a
project | have used successfully

with many students over the years.

Identity. Identity is examined in different ways in
this section. The first

sub-section considers youth as a time during
which young people create

identities, doing so partly in the context of
school. Youth draw on life

around them to construct identities; this sub-
section challenges adults to

consider what kinds of relationships with and
contexts for youth we are

offering. A sub-section on emancipatory
identities applies research mainly

from racial identity development theory to
examine how people construct a

sense of self within unequal power relations. A
sub-section examining the

teacher as a cultural being is useful in courses in
which teachers are helped

to examine the cultural  patterns and
assumptions they bring into the classroom.

Most of the student activities help students
examine themselves as

cultural beings.




Mobilizing for Social Justice. How does social
change come about? The

first sub-section analyzes social movements in
order to identify key elements

of movements. The intent is to move students
away from thinking

social change as coming about mainly through
the work of individuals, and

toward a better understanding of collective
action. In the second subsection,

Riane Eisler is featured in a video interview as
she discusses domination,

partnership, and the process of making social
change. The concept

of partnership institutions is then applied to
schools, suggesting a framework

for analysis.

This Instructor's Manual accompanies “Culture,
Difference, and Power” (Teachers College Press:
2004). For more information or to order,

This e-book focuses on what educators can do,
highlighting several examples

of educators in their own work. The section on
Pedagogy pulls together

material from the other three sections, with
tools to help educators

build  critical, multicultural, and  culturally
relevant practice in their own
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classrooms.

Culturally Relevant Pedagogy. The first sub-
section features an interview

with Geneva Gay as she discusses what
culturally relevant pedagogy is.

The next two sub-sections illustrate culturally
relevant pedagogy with the

work of two elementary classroom teachers.
Adriana Chairez discusses

and shows how she uses culturally relevant
pedagogy in a bilingual classroom,

and Yer Thao discusses an after-school tutoring
program he developed

to bridge the school and the Mong community.
The activities assist

the user in synthesizing information gained from
many other investigation

activities in this e-book, and in translating that
synthesis into pedagogically

relevant information.

Multicultural Curriculum. This section opens with
a discussion of characteristics

of good multicultural curriculum and critiques
weak or superficial

curriculum that often passes as multicultural
curriculum. The next two subsections

show vignettes of teachers who have taught
multicultural curriculum




well. Kitty Drew is a middle school journalism
teacher who teaches

students to write exceptionally well. She helps
them to produce an awardwinning

annual publication of student writing that
expresses the concerns

and perspectives of culturally diverse
adolescents. Julie Livingstone teaches

an interdisciplinary unit on immigration to a
combination fourth-fifth grade

class. The wunit builds on what is familiar to
students, but is designed to help

them see complexity and diverse experiences
with immigration.

Critical Literacy. This section applies the work of
Freire to the classroom.

It opens with a discussion that connects ideas
about power, ideology, and

social change from elsewhere in the e-book with
democracy and classroom

teaching. Two  teacher vignettes illustrate
elementary teachers putting the

ideas into practice. Jamy Stillman shows how
she taught her elementary

students to critique stereotypic images of
indigenous people, and to produce

much richer understandings through reading
and research. Bob Peterson




describes several activities he has used with his
fifth grade students, and

discusses how they responded.

This Instructor's Manual accompanies “Culture,
Difference, and Power” (Teachers College Press:
2004). For more information or to order,

please visit:

Just Schools. This section addresses building
instruction and school processes

around principles of equity. The first sub-section
pulls together examples

of schools and practices that substantially
improve or reform schools,

such as the Comer Schools model, the Effective
Schools model, culturallycentered

models of schooling, and GESA (

The second sub-section features an elementary

school in which the leadership team has worked
with the staff to

make antiracist,  multicultural  teaching the
cornerstone of the program, and

has worked systematically to improve student
learning. The third subsection

features Kelly Smith, a high school teacher, who
connects Complex

Instruction with multicultural curriculum very
effectively.
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Experiment group: The group exposed to
the experimental variable.

Hypothesis: A testable statement of
relationships between particular variables.

Theory: A set of relatively general,
abstract statements that explain some
aspects of the real world.

Means of production: Mark's term for the
means by which wealth is created.

Control group: The group not exposed to
the experimental variable.

Structured questions: Questions for which
a limited predetermined set of answers is
possible.

Case study: A through investigation of a

small group, incident, or community.
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